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OSCE Faculty Appraisal Form 
 

The purpose of the OCSE annual, faculty, performance appraisal is to encourage ongoing discussions 
between faculty and unit leadership concerning faculty performance and development in the three 
academic pillars of teaching, research, and service. It is understood and expected that faculty will grow 
and develop in each of these areas as they progress along their career paths. This review serves as a 
yearly check-in to help faculty and unit leadership align that growth and development with the mission 
and needs of the unit (i.e., department/school), college, and university, and with the individual desires, 
strengths, and talents the faculty member brings to the department. It serves as an additional 
performance touchpoint for pre-tenure faculty, and as a post-tenure review for faculty with tenure. 
Finally, the review provides a basis for merit pay adjustments, when university budgets allow for such 
adjustments to occur. 

 
Faculty should review departmental expectation documents (as available) and the following sections of 
the faculty handbook regarding university expectations: 

• II.K Course Syllabi and Student Performance Procedures 

• II.S Office Hours 

• IV.B.1.a Teaching Effectiveness 

• IV.B.1.b Research/Creative Activities 

• IV.B.1.c University/Public Service 
 

 
1. Overall Workload Expectations 
Describe your workload and the expectations for the review year you and your chair agreed upon at the 
beginning of the academic year. Include a discussion of how your time was distributed between teaching, 
scholarship, and service. Insert a copy (picture) of your workload from the academic year being reviewed. 
 
As pedagogical faculty, my workload is mostly in teaching (78%). I taught one large lecture of BIOL 122 

with an additional section of BIOL 122 Honors embedded, which required additional planning and 

projects, in F22. I also taught BIOL 122 (without an embedded Honors section) in S23. This was my first 

year in BIOL 122, which required extensive prep work, the creation of new in-class assignments, 

assessments, and 30-40 new in-class response queries. I continued to coordinate both the BIOL 121 and 

BIOL 123 labs, which requires weekly TA meetings and prep work. I also taught two sections of BIOL 

123 as I am working on a revised curriculum to unveil fully in 23-34. My BioCoach course (BIOL 369 

LAs) of learning assistants was offered agin in the F22 and S23. For the first time, my BioCOaches were 

used in both BIOL 120, with Dr. Katz and Dr. Marquardt, as well as in my BIOL 122 lectures. These 

BioCoaches do not operate like Tas, to help the instructor. They “coach” small groups of my students in 

lecture, through learning assignments and study-starters. They also conduct exam study sessions with 

their groups outside of class. I also ran the Patient Coordinator internship with Med Center (BIOL 396 

PCs) along with Dr. McElroy. In this course, our pre-med students get to work behind the scenes to assure 

patients receive quality and timely primary care. I also continued co-teaching our science-process course 

on clinical research, with Dr. McElroy (BIOL 397), in the fall (BIOL 397) and followed it up with 

another research extension courses, also with Dr. McElroy, in the spring (BIOL 399). My service 

workload (24%) mostly comprised my work as chair of the BIOL-Retention Committee, co-chair of the 

Ogden Retention Taskforce, and as a member of the Biology Department Graduate Committee and 

Planning Committee. Other service activities are listed below and on my CV. I carry no research 

workload perse (0%), however, I do conduct pedagogical and clinical research currently. Please see the 

list for major projects in the current year under review.  
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2.  Teaching 
Faculty Member:  

a. What percentage of your teaching workload effort was agreed upon at the beginning of the 
evaluation year? 78% 

b. Reflect on what you have done this year in the classroom including what went well and what did 
not. Discuss indicators of your achievement in this area to demonstrate measurable outcomes 
of your teaching effort in the evaluation year. Examples of performance indicators are found at 
the end of this document.   

i. New Course Development 
• S20 (interrupted), F21-S22: BIOL 369: Cooperative Education in Biology, 

Learning Assistant Co-op. The Learning Assistants for BIOL 120 enrolled in this 
course to earn 1 credit for efforts. Expectations include leading their small 
groups of 8-10 in-class during BIOL 120, setting up review sessions before 
exams, evaluation of in-class assignments, bi-weekly 369 meetings, reflections 
on perceived impact on Biol 120 students and on themselves. 

• S20 (interrupted), F21-S22: BIOL 369 Patient Coordinator Internships: Students 
earn 3 credit hours serving as Patient Coordinators who ensure quality care and 
good patient outcomes by linking electronic medical records, patient data, and 
physician planning. 

• F21: BIOL 397 Science Process - Clinical Research: Students earn 3 credits for 
developing a clinical research proposal with preliminary data and presenting 
their work to physicians, residents, fellows, med students, and the 
administration at Med Center Health. 

ii. General Course Design 
• I had 4 regular course preps in 21-22 in both the fall and spring (BIOL 122, 123, 

369LAs and 397). In the fall, I also prepped for an embedded honors section. 
Across both terms I also maintained the patient coordinator internship (BIOL 
369 PCs), and had additional BIOL 399 students. 

• I take attendance in all my classes including the large lecture, and I give at least 
one meaningful assessment before the 5th week in all courses, including labs. 

iii. Professional Development 

• Biology Leadership Community Summit, Raleigh, North Carolina, March 2023. 
iv. Evaluations of effectiveness 

• My mean and median scores on SITES were significantly higher than both the 
college and departmental average for all courses in 21-22. Induvial scores, 
averaged across all courses, are shown below including means (top figure) and 
medians (bottom figure). 
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• These disparities were most pronounced on questions regarding overall 

effectiveness and effective style, as well as feedback, helpfulness, enthusiasm, 
and use of relationships and figures. 

• CITL Teaching Honors Award Winner and  

• Greek Week Sorority Appreciation Award winner 
v. Novel Teaching Methods in 21-22 

• BioCoach Implementation. I started this program in S20 was it has put on-hold 
due to COVID and implemented in 21-22. The BioCoach program is through a 
new partner course (BIOL 369 Cooperative Education in Biology: Learning 
Assistant Co-Op). These Learning Assistants (i.e., “BioCoaches”) work with their 
small groups to facilitate the study-starters during lecture and conduct group 
study sessions outside of class. This went well. I am investigating ways to 
expand the program across our curriculum and looking for funding 
opportunities. It is also a large research project.  

• Metacognition Intervention: I also implemented a new module on 
metacognition in S20, which was put on-hold due to COVID and fully 
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implemented in 21-22. Dr. Kerrie McDaniel and I developed a module on 
metacognition for our courses, to help further refine student study skills and 
introduce the theoretical underpinnings of learning. We have evidence this was 
successful. We are continuing with implementation and data collection. We 
hope to broaden the use of this module across our intro-classes in the biology 
department.  

• Continued Poster Session: This BIOL 120 cross-section department event began 
in a single honors class in F19 and has evolved into a shared experience which 
includes all BIOL 120 students each semester. This continues to work well and 
brings our intro-students into the department-fold. I will implement this in BIOL 
122 in the coming year. 

vi. Major Course Redesigns 

• BIOL 121 Revision: Due to a pause during COVID, the full BIOL 121 newly 

revised curriculum was not implemented into all section until 21-22. I created 

an entirely new online manual wherein each inquiry-based lab comprises a pre-

lab, protocol, and post-lab. Preliminary analysis shows the overhaul has been 

successful. 

• BIOL 123 Revision: I hosted focus groups and individual meetings with BIOL 

122/123 faculty and conducted a short online poll regarding the preferred 

content and outcomes for the revised lab. Based on that feedback and in 

partnership with Dr. Huskey, I have planned a similar three-unit structure: 

Evolution, Biodiversity, and Ecology (ordered to mirror BIOL 122). These units 

will also last 3-5 weeks and are set-up in much the same way as the new BIOL 

121 curriculum, with pre-labs, protocols, and post-labs sections. The new 

curriculum will be pilot tested in one section of BIOL 123 in F22 and in all 

sections in S23. 

vii. Attention to retention needs of particular populations  

• DEI is an important part of ensuring all students feel they have an opportunity 
to achieve the goals the have set for themselves. Our current text does an 
excellent job of telling the story of discovery associated with the core principles 
of biology. However, this means students are repeatedly shown images of 
older, white, mostly privileged, males as our founding fathers. I take each of 
these moments as opportunities to remind my students that the biologists 
currently leading the field are not nearly as homogenous. I am turning these 
vignettes into a module that highlights both how diversity has increased in 
STEM, but also how much work still needs to be accomplished. I piloted a few 
vignettes in S22 and will build on these in the coming term. 

 
c. How can you improve your teaching or enhance departmental program(s) through teaching next 

year (i.e., how do you plan to improve/develop your teaching ability, course materials/classes, 
or contribute to the develop of new courses or existing course designs)? 
 
As always, I will continue to find new ways to meet our students where they are. I am excited to 
teach a new course (BIOL 122) this term and implemented the new BIOL 123 curriculum. I plan 
to expand the successful innovation I began in BIOL 120 into BIOL 122 this year. I am also 
working with CITL to expand the BioCoach program and identify sustainable funding sources. Dr. 



Natalie Jones Mountjoy F22-S23 

McDaniel and I will present our findings on the metacognition intervention this year with a hope 
to have it implemented across more of our inro-courses. I will continue to work with Dr. McElroy 
to broaden and strengthen our research relationship with the Med Center and the Western 
Kentucky Heart and Lung Research Foundation through additional research projects. 

 
Department Chair Assessment: 

____ Meets expectations 
____ Does not meet expectations 

 
Department Chair Feedback: 

a. Include discussion on whether or not performance meets expectations. 
b. As applicable, discuss meritorious performance that exceeds expectations of agreed workload 

 
 
3.  Research/Scholarship 
Faculty Member:  

a. What percentage of your research/scholarship workload effort was agreed upon at the 
beginning of the evaluation year? 0%, but data collection and dissemination is part of quality 
pedagogy.  
 

b. Reflect on what you have done this year in scholarship. Discuss measurable indicators of your 
achievement in this area. Examples of measurable performance indicators are found at the end 
of this document.  

i. Measuring the impact of increased inquiry-based techniques introduced into the biology 
curriculum across courses and cohorts. (Co-PI, with Ms. Naomi Rowland). Ongoing data 
collection since S18-ongoing. Manuscript in progress. (IRB #1110796-1). 

ii. Teaching students to learn: The effects of a metacognition intervention in a large college 
lecture. Co-PI with Dr. Kerrie McDaniel. F21-S22. Manuscript in progress. IRB #20-178. 

iii. Learning Assistants in the General Biology Lecture Hall: How peer mentoring and small 
groups can transform the student experience in large lectures. F21-S22. Manuscript in 
progress. IRB #1889425-1. 

iv. Online lab manuals: Student perceptions and learning outcomes. Online survey to 
deployed in sections with the paper and on-line manual (F18-current). 

v. The effects of HIPs in gateway courses on student success and retention: Using grade 
data from lectures across campus, with Dr. Daniel Super and Dr. Douglas McElroy. 
Currently working individually on BIOL 120 data including DFW rates across sections and 
semesters. F17-ongoing. 

vi. Using models of ecosystem restoration to improve student resistance & resilience: A 
theoretical framework to identify disturbance type and assess best practices for 
restoration success. Ongoing work. 

I. Comparing COVID vaccine side effects in clinical vs. real-world applications, across brand 
types Moderna, Pfizer, and Johnson & Johnson. Manuscript submitted. 

 
c. Did you disseminate your scholarly work (when/where)? Was your scholarly work funded 

(funder/amount)? Was funding sought but not secured (funder/amount)?  
i. Mountjoy, N. J., Using models of ecosystem restoration to improve student resistance & 

resilience. Pearson’s Biology Leadership Community Summit, invited address. Phoenix, 
AZ, April 1-5, 2022. 
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ii. Mountjoy, N. J., Smith, M., Srivastava, A., Augment your course with a PBL poster 
session: Relating real-world content and problems with the general biology curriculum 
to enhance student understanding and content relevance. Pearson’s Biology Leadership 
Community Summit, Phoenix, AZ, April 1-5, 2022. 

iii. Johnson, J., *Newman J.T., Bandy D., McElroy, D., Mountjoy, N. J., Singh, A., Joyce, M. 
Incidence and severity of COVID-19 vaccine side effects in a medically at-risk and vaccine 
hesitant community. Research Foundation Symposium, Impact Award, Western 
Kentucky Heart & Lung. April 22, 2022. 

iv. Mountjoy N. J., & McDaniel K., Western Kentucky University, CITL Winter Workshop: 
Metacognition. January 2022. 

v. Student (*) Presentation: *Skau, M, *Horn, J., *Tes, R., Mountjoy, N. J., McElroy, D., 
Joyce, M., Mountjoy, J. Rice, E., and Swiney, J., Analysis of the Patient Coordinator 
Program at the Medical Center Bowling Green. WKHL Research Foundation. Bowling 
Green, KY. May Meeting, 2022. 

vi. Student (*) Presentation: *Robertson, S., Inquiry Based Learning & The Impact on 
Student Perspectives. WKU Student Research Conference, WKU, March 26, 2022. 

vii. Student (*) Presentation: *Skau, M., *Horn, J., *Tes, R., Analysis Of The Patient 
Coordinator Program. WKU Student Research Conference, WKU, March 26, 2022. 

 
d. How have you engaged students (graduate or undergraduate) in scholarly activity?  

i. F21 BIOL 399: The impact of inquiry-based learning on the way students view science, by 
Emily Jones (formerly Johnson), Samantha Steward, & Shelby Robertson. 

ii. S22 Honors Thesis: Inquiry Based Learning & the Impact on Student Perspectives, by 
Shelby Robertson. 

iii. S22 BIOL 399: The effects of the quantity and quality of metacognitive study strategies 
on exam performance, by Alix Cross (with Dr. Kerrie McDaniel). 

iv. S22 BIOL 399: The Effects of Learning Assistants on Undergraduate Students in 
Introductory Biology Courses, by Macy Murphy & Taylor Boian. 

v. S22 BIOL 399: Analysis of the Patient Coordinator Program at the Medical Center 
Bowling Green, by Madeline Skau, Jackson Horn, and Rheanna Tes (with Dr. McElroy). 
 

e. How can you improve your scholarly activity next year? 
 
I am looking forward to completing several manuscripts over the next few terms. Most of my 
research and data collection was on-hold during COVID. Now that my innovations have been 
implemented, I can focus more energy on the submission process. Also, as the data are 
analyzed, I now have evidence of the effectiveness of some of these pedagogical innovations. I 
would like to provide these data to the department in the hopes it may increase broader 
implementation of successful strategies across our curriculum.  

 
Department Chair Assessment: 

____ Meets expectations 
____Does not meet expectations 

 
Department Chair Feedback:   

a. Include discussion on whether or not performance meets expectations 
b. As applicable, discuss meritorious performance that exceeds expectation of agreed workload 
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4.  Service 
Faculty Member: 

a. What percentage of your service workload effort was agreed upon at the beginning of the 
evaluation year? 24% 
 

b. Reflect on what you have done this year in service. Discuss indicators of your achievement in 
this area and specific outcomes of your service work as applicable. Examples of performance 
indicators are found at the end of this document.   

i. Department Committee 
a. Department of Biology Strategic Planning Committee Member. 
b. Department of Biology Advising Committee Member. 
c. Department of Biology Graduate Committee. 
d. MAT-Biology Admission Advisor. 
e. Department of Biology Retention Committee 

ii. College Committee 
a. Ogden College Retention Taskforce, co-chair  

Evaluating advising practices across Ogden College: A needs assessment. Co-PI, 
with the Ogden Retention Taskforce, IRB-approved. Student satisfaction survey 
across Ogden College to inform best practices. Implemented in S22. 

iii. Additional Service 
a. Science advisor to WKHL and the Medical Center. 
b. Board of Directors, Western Kentucky Botanical Garden, Owensboro, KY. 

iv. University Service 
a. Informal discussion of metacognition. Online forum. 
b. Winter Workshop: Metacognition with Kerrie McDaniel 
c. New Faculty Q & A Panel: Ogden College. 
d. Focus on HIPs: Student Success Summit Group Presentation 

v. Honors Committees 
a. Shelby Robertson 

vi. Graduate Student Committees 
a. Sophia Corde (Dr. Schulte) 
b. Dakota Vaccaro (Dr. Schulte) 

c. Elizabeth Strasko (Dr. Johnson) 

vii. Teaching Assistants 

a. BIOL 121: 4 in F, 3 in S 

b. BIOL 123: 4 in F, 3 in S 

 
c. Discuss your undergraduate advising load (graduate and/or undergraduate).  

i. I advise approximately 30 undergraduates each term. I house all materials and 
communicate through a “Mountjoy Advisees” Blackboard organization.  

ii. I served on 12 pre-med committees and chaired 5 in S22.  
 

d. Were you able to engage students through your service activities? If so, how?  
i. I had 9 BIOL 399 students engaged in independent research in 21-22. Discussed earlier 

as well. 
 
Department Head Assessment: 
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____ Meets expectations 
____Does not meet expectations 

 
Department Chair Feedback: 

a. Include discussion on whether or not performance meets expectations 
b. As applicable, discuss meritorious performance that exceeds expectations of agreed workload 

 
5.  Additional Comments from Department Chair (include professional conduct) 
 
6.  Feedback from the Dean 

 
 

Goals for Upcoming Year 
 

▪ Achieve tenure and promotion. 
▪ Create new lectures, assignments, and exam content for BIOL 122. 
▪ Implement successful strategies from 120 into 122 including: Acadly, MentiMeter, metacognition, 

and BioCoaches. 
▪ Conduct another Poster Session to include BIOL 122 for the first time. 
▪ Help on-board Dr. Katz in BIOL 120. 
▪ Implement all the new labs in BIOL 123. Disperse to all sections, depending on revisions required 

in the spring. 
▪ Set-up new cichlid tank and accompanying projects in BIOL 123. 
▪ Set-up new “plant zone” in BIOL 123 and accompanying projects in BIOL 123. 
▪ Revise BIOL 397 to increase the ease of data acquisition through the Med Center. 
▪ Expand the BIOL 397 presentations at Med Center 
▪ Host at least two BIOL 399 students: one in pedagogy and one in biomedical research.  
▪ Host meetings with all BIOL 120 and BIOL 122 faculty to discuss a common final exam and lab 

content in integration into lecture.  
▪ Draft one manuscript for submission during summer 23. 
▪ Meet regularly with the Biology Retention Committee. 
▪ Source Biology-specific retention data from IR. 
▪ Run an “Advising Campaign” in S23 for Fall 23 advising, with the Ogden Retention Committee. 

 
Feedback on Goals from Department Chair: 
 
Feedback on Goals from Dean: 
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Suggested Indicators of Performance in the Areas of Teaching, Scholarship, and Service  
Note: This list is non-exclusive. The items outlined are more common indicators of performance. 

 
Teaching 

• New course development 

• Number of course preparations 

• Major modification of course content or structure 

• Professional development in the area of teaching 

• SITE data and evidence of use of feedback in adjustment of teaching (e.g., use of SITE comments 
to modify teaching) 

• Incorporation of novel teaching methods (active learning, flipped classroom, technology 
enhancement, etc.) 

• Attention to retention needs of particular populations (e.g., first-generation or URM students) 

• Assessments that are early and frequent enough for appropriate student feedback 

• Course material sufficiently prepares students for subsequent courses 
 
Scholarship 

• Peer reviewed publications 

• Edited books and chapters 

• Technical reports 

• Manuscripts under review 

• Internal/external proposals and funded grants 

• Student internal/external proposals and funded grants 

• Conference presentations 

• Honors thesis direction 

• Graduate thesis direction 

• Student co-authorships 

• Independent student research project supervision 
 

Service 

• Department committee membership or leadership 

• College committee membership or leadership 

• University committee membership or leadership 

• Thesis committee membership 

• Student advising (# of advisees) 

• Public outreach (boards, workshops, consulting that use professional expertise) 

• Journal editorships and reviewing 

• Involvement in professional societies 
 
Professional conduct (to be cited by dept. chair) 

• Fulfillment of professional obligations in department (e.g., office hours, department meetings, 
appropriately available to students, meets deadlines, etc.) 

• Sensitivity to ethical issues and university policies 

• Treats students and colleagues fairly and with professional respect; maintains professional 
behavior toward students 

• Adheres to ethical research practices 


